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ABSTRACT 

The training of_child caregivers is a key factor in_ 

the provision of quality day care for young children. However^ little 
is known about what tj^es ol training for day care providers are most 
effective in promoting childr Several issues related 

to training and credentialing need to be addressed: (11 Do day care 
homeproviders heed the same training as center-based caregivers? (2) 
Should the training of prekitidergarteh teachers differfroa that 6f_ 
center- or home-based caregivers and, if so, how? (3}_po teachers of 
4-year-61ds in the public. schools need fotxr years of college training 
or is a d^greefrpmachildcare traihin program in a community 
college adequate preparation? and (4| Should uniform, enforceable 
regulations be established for credentialing of child 
caregivers/prekindergarten^ t Closely tied to credentialing 

issues is the question of whether preschoolers should be taught using 
a.Jidactic^ teacher-directed approach or a child-centered approach. 
(NH} 
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As more mothers of young children participate in the 
^PI^JPL^^' J'^ejjjrovisioh of quality day care is rapidly 
becoming a major concern for early childhood 
educatbrs_r researchers, policymakers, employers, and 
Pl'''^n*5. A key to quaU care is the jDrovisiph of 

specific training in child care for carejiyefb. Both the 
National Day Care Study (Rudpp, Travers. Giantz. & 
^9^l^"f 19791 and tlie National Day Care Home Study 
(NDCHS) (bivine-Hawicins, 1981) concjude that iraihin 
is a jaowerful index of competence for caregivers and 
!^ strongly and positively linked to jsrograrri quality. 
While fe%v would dispute the conj:Jusions. there are 
debates to be resolved related to day care training is- 
sues. 

Deiining training 

. ff^for^ traihihg can be implemented effectively, a 
common understandlngjjf what is meant by day care 
irainihg is needed. Authors of the NDCHS concluded. 
"T^G specifics of traihihg proved to be one of the most 
difficult dimensions of prdfessidnalism to tap"JSiriger, 
Fpsburg, Goodson, & Smith. 1980. p. 173). Precise van- 
a[5]es to assess the type, intensity', and duration of train- 
ing have noi^een constructed. Cdnsequeh^^ we know 
very little about what types of training can be most 
effective in prombtihg children's development In day 
care programs. 

Training Credentials 

J^i^*^*°P*DS_?i^a^ definitions 
of training, we are confronted with issues related to 
credentialihg. Day care teachers are emplbyed primarily 
s^^L'^S^J care homes. 

Recently, however, they have begun to work ir[ public 
school early childhood programs. Do day care home 
PJ^^IM^*"! "*^^. j^^_|am^^ as center-based 

caregivers? Does the training of preklndergarten 
teachers need to differ from that, oi center- or home- 
[ based caregivers an^ Currently there are 

no answers to these important questions. 

Also at issue is the estabiishmeni of unifbrm. en- 
Torceable regulations. At present there are no uniform 
'standards tor prekihdergarteh teacher qualifications. 
Many argue that there is variation in jheenrq^^^ 
of regulatibhs and that 100 percent compliance is an 



unrealistic expectation. Krause Ehearj and Lcavitt j1986) 
argue, hbwever. that legislating training requirements 
Is brie strategy tb bffset jsrbblems bf enrorcemcht and 
compliance. They writhe: 

It does this in two ways. First, it can be assumed 
^hat^rairied caregivers are jsroviding at least min- 
imal levels of quality ca^re^ and se^^^ as is riot 
the case for other licensing standards, the con- 
cepts of cbmjsliahce and enrorcement db hot 
apply to training once it has been irriplemerited. 
(p. 130). 

Without an appropriate, uniform, and enfoiceable 
credentialihg system the prbfessiohal status of day care 
workers will remain in qtiestibri. 

Teaching Approaches 

An issue closely tied to crcdentialing is how pre* 
school age children should be taught. Is a didactic, 
teacher-directed approach m effective, or is a child- 
centered approach where the teacher's prlmar>' respon- 
sibility is tb be respbhsive and supportive better? 
^^y^A'y Rebated is shbuld be taught. 

Shouid programs emphasize basic academlcjkijls. or 
shbuld they provide experiences that emphasize 
8r95^*b_L" alj deyelbpmerital areas: physical, social, 
emotional, and intellectual? 

Powell n986). In a revie\v of program models arid 
teaching practices, concludes that there may not be 
brie best approach lb teaching ybuhg children. He 
suggests that vve need tj5 ''focus^dn findirtg the best 
match between child and program" (p. 66). Clearly, as 
wejeirri riibre about effective teaching jsractlccs to be 
used with preschoolers, dur teacher trainirig programs 
will change. 

Amount of Training 

The issues bf teaching apjsrbachcs and credentialihg 
lead to the question of how much specialized training 
is necessary' for day care teachers, the answer depends, 
yipar^ bri whether discussion is focused oh child care 
based in centers, homes, dr public schddls. 

Most early childhood educatbrs agree that cbllcge- 
level preparation in early childhood or child dovcldp- 
mehl. with supervised experience wbrklng with young 
children^ is essential backgrbtirid for ccriter staff 
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(NAEY€ Position Statement, 1986): Carrenjly. however, relalcdjb traihjhg defihiiibhs. credchlials. approaches. 

Ilcensfng requircnients ih only eight states legisiatc and amount of specialized training: Wijh day c.ire 

specialized trainings tor prescHbbI teachers lYouhg & rapidly becoming an American Institution (Phillips & 

Zigler, 1986). The amount of college-level prcparatidn Whitebbok, 1986). these training issues miisi be ad- 

orjhe need to meet Child Development Associate dressed, questions «inswered; and conflicts resolved. 

[CpA) cbmptetency standards, when legislated, usually Only then can bur childrcfh be? assured of a quality day 

relates to day care positions as Seaching assistants, cafe experience. 

teachersj^ or directors. Similarly, the National Academy , 

of Early Chijdhbbd Progiarris, the accrcditatibii division for MORE iNFORMATiON 

of NAEYe. hasesiablishcd a volunlary^^ Divine-Hawkins. P. Fmal Report of me mtiom D.,v 

al.on progra^m which inc udes cru^ Care Home Stady (DHHS. Pub. No: 80.30287)- 

tra.n.ng .n relal.on to |ob l.lles and levels of respons.- Washinglon. DC: U.S. Governmeni Priming dfficS. 

Diiiiy. 1981. 

Wh« requirements are n^^^^ for teachers of 4- fecfe.u/Reg/s^er. Department of Health and Human Ser- 

>«ar-olds .n pub .c schools? NAEYC strong^ sugges;s September 4. 1985 : 35916-35917. 

that college-level preparation and experience IS essen- - « j« . - - - 

tial for achievfng_develdpmentally apprbpHate early Krause Eheart, B., and_R. Le^^^ "Training Day Care 

childhood programs. Given this, howinach preparation Provide rsLJmp^^^ for Policy and Ro- 

is necessary? It can be argued that if it Is necessary to . Childhood Research Quarterly 1 

have fdjir years dl^cbllegetrai^ 'i^^!-''''^*''^^. 

in the public schools, the same amount of training is Nat^jphal Assbciatibn fo^ bf Young Chil- 
necessary ib adequately teach 4-year-blds. Many, how- dren. "NAEYC Position Statement on Developmen. 
ever, have suggested thai a^ degree from a chjid care '^"V Apprppriale Practice in Early Childhood Pro- 
training program In a community college is adequate grams Serving Children frbm Birth tb Agc 8." Voung 
preparalioh (Federj/ ^eg/^^^^ eMdrpn41 (1986):3-19. 

Albert Shanker^ president of [he A^^f'j^aQfc^deratibri National Association^ fof^the EducaMon of Ybung Chil- 

of Teachers, argue that early childhood teachers need dren. In Whose Handsi A Demographic fact Sheet 

less preparatibh jhah traditlbnal Tour-year teacher cer- on ChildjCare Providers, #760. Washington, DC:_Na- 

tification andjhat differe tlonal Association for the Educatibh bf Ybung Chil- 

imply different salaries (1986, p. 2). dren, 1986. 

Perhaps the most debated ijsoe >s the amduni^df National Committee on Nursery School. Alinimum £s- 

iraihihg necessary for day care home providers. Family senttaJs for Nursefy School Education. Nat ional Com- 

^ay careprovi^ "^'"^^.o" '^"rsery* SchbbI, 1929. 

care In the country;^ yet krause Eheart and Leavitt n986) Phillips, D. arid M. ,VVhliebqbk. "Who Are Child Care 

found Ih an Interview study of 150 providers that about Workers? The Search for AnsU'crs." Young Chitdreh 

Phe 'h every three providers had training and that rnbre 4l (1986):l4-2d. 

than half of the providers did not wanllra^^^ Powell, D. "Effects of Program Models and Teaching 

bating this picture is tKe fact that 94 percent of all day practices." Young Chndron 41 (I986j:6d.67. 

care homes are unregulated. Day care home providers ^^^^^ ^ ^ J. Trav^rs. R. Clantz. and C. Coelen. Chil^ 

^^^"^"""^ dren at the Center. Final Report otthc National Dav 

children, but no as profe^^^^ ^^^^ ^^^^^^ , Cambridge; MA: Abt Assbciates*. 

tive, a love of children and lots of patience are necessary ^g^^ |q 

qualifications— training is not. * 

_ ^ Shanker, A. "Teacher Umion Chief Savs Preschocjl Be- 

ConcfDslon terigs in the Public Schools^ "_9eporr on Preschool 

Programs 18 (September 3, 1986):l-2. 
^'"fi^^ A-J^PP^cisbh, and |. Smith, family 
Day Care in the United States: Research Roport. final 
Report of the Nsitional Day^Care Hnnw Study. Vol. 
2- Ayashmgtbh, DC:^y Departrhehl of Health \ 
Human Services Administration for Children, Youth 
& Families (DHHS) Publication rdHDD «()-Ji)i8J. 
Cambridge, MA: Abt Associates, 198(1. 
Yburig, K. T., arid E. Zigler. "Infant and TodHlor Day 
Care: Regulations and Polio* Jniplicatioris." Anivr* 
ican Journal of Orthopsychiatry 156 ( 1986) :4:J-55. 



Sixty years, ago, thexe were 157 nursery schools, 
riatibh\yide. Early child^iobd teachers did hot need 
training to be cori^sidered effectiv^e because teachi 
was considered an inherent art (National Committee 
oh Nursery School, 1929). Today, there are oyer 67,000 
chl|d care centers (Nat|dnai Assoc|atidn for the Educa- 
tion of Ybung Children, 1986) and at least 1.8 million 
¥ajrni|y day care homes (estimated from the NpCHS in 
1981), atid^ training is recognized as csscnnai to the 
provision of quality day care, this recognition has been 
accoihjsahied by the emergence bf many difficult issues 
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